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FOR SIEGFRIED ENGELMANN

Countless children and adults owe their literacy to Engelmann. He  dedicated 
his life to  developing and refining Direct Instruction (DI), a powerful  teaching 

approach that combines logical analysis and sequencing of skills, clear 
 communication, high rates of student  engagement, and mastery learning.

Siegfried “Zig” Engelmann (1931–2019)

“If the student hasn’t learned, the teacher hasn’t taught—that’s not  
a slogan, it’s an operating principle.”
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Preface

About This Book
Special education is an ongoing story of people. It is the 
story of a preschool child with multiple disabilities who ben-
efits from early intervention services. It is the story of a child 
with intellectual disabilities whose parents and teachers 
work together to ensure she participates in classroom and 
extracurricular activities with her peers. It is the story of a 
middle school student with learning disabilities who helps 
his parents and teachers plan an instructional program that 
builds on his strengths and addresses his weaknesses. It is 
the story of the gifted and talented child who brings new 
insights to old problems, the high school student with cere-
bral palsy who is learning English as his second language, 
and the young woman with visual impairments who has re-
cently moved into her own apartment and rides a city bus to 
work. Special education is also the story of the parents and 
families of exceptional children and of the teachers and other 
professionals who work with them.

The most important of these professionals is the teacher. 
And so, special education is the story of the preschool teacher 
who embeds culturally relevant learning opportunities into 
his art and music lessons. It is the story of the fourth-grade 
resource room teacher who carefully designs reading instruc-
tion for her students with learning disabilities. It is the story 
of the middle school teacher who breaks down complex in-
dependent living skills into their smallest steps so he can 
teach them to his students with intellectual disabilities. It is 
the teacher who coaches young adult students with autism as 
they complete their high school experiences at a local college.

We hope you will find the Twelfth Edition of Exceptional 
Children an informative, accessible, and interesting intro-
duction to the ongoing story of special education. Whether 
you are an undergraduate in a preservice teacher training 
program, a student enrolled in a related human services 
program, or a general education teacher with years of ex-
perience, we encourage you to continue your study and in-
volvement with children and adults with exceptionalities.

New to This Edition
Our primary goals for this edition remain the same as for 
previous editions: to present an informative and respon-
sible introduction to the professional practices, trends, and 
research that define contemporary special education—an 
exciting, ever-evolving field. Significant among the many 
changes we made to the Twelfth Edition are these additions:

• Successful transition into adulthood is the ultimate goal 
of special education. Every student with disabilities de-
serves a transition-focused education, and it must begin 

early. As such, we have added a “Transition: Next Year 
Is Now” feature to every chapter.

• Videos filmed expressly for this edition highlight 
special education teachers and their colleagues provid-
ing  evidence-based instruction and related services to 
 students with disabilities in various settings.

• Special education’s leading professional organization, 
the Council for Exceptional Children (CEC), and the 
Collaboration for Effective Educator Development, 
Accountability, and Reform (CEEDAR) Center identified 
22 High-Leverage Practices (HLPs). Research shows 
these practices and priorities have significant potential 
for improving academic or behavior outcomes for stu-
dents with disabilities. To help readers learn about these 
HLPs we highlight them throughout the text.

• Five fantastic teachers join a returning all-star cast of 
Featured Teachers (one of whom is about to become 
CEC president!). Aspiring teachers will find no better 
models than these 15 special educators.

Key Content Updates by Chapter
• Chapter 1: Updated sections on special education leg-

islation and recent court cases; discussion of 2017 U.S. 
Supreme Court’s decision on Endrew F. v. Douglas, which 
set new standards for FAPE; introduction of Tyler Lewis, 
a young man with autism whose retrospective video 
clips illustrate how special education contributed to his 
success.

• Chapter 2: Updated discussion of IEPs to reflect the re-
cent Endrew Supreme Court case; improved examples 
of IEP content (e.g., goals, objectives, services); updated 
section on response to intervention (RTI) and positive 
behavioral interventions and supports (PBIS) to situ-
ate these ideas within a multi-tiered system of support 
(MTSS) framework.

• Chapter 3: Greater emphasis on collaborating with 
families from culturally and linguistically diverse back-
grounds, including a section on culturally responsive 
transition planning; greater focus on technology (e.g., 
high-tech tools for family engagement); discussion of 
supporting families engaged in virtual learning activi-
ties (specifically in the context of a global pandemic).

• Chapter 4: New Featured Teacher (Madonna Wilburn, 
Buffalo, New York); new Teaching & Learning box on co-
operative learning; specific mention of teaching personal 
hygiene and safety skills during a global pandemic (e.g., 
handwashing, mask wearing, social distancing); greater 
emphasis on teaching “soft skills.”
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• Chapter 5: New Featured Teacher (Amaris Johnson, 
New York, New York); new Teaching & Learning box on 
Direct Instruction for reading; addition of multi-tiered 
system of supports (MTSS); increased emphasis on 
learning strategies.

• Chapter 6: New video of an inspiring young woman 
with a behavior disorder; increased emphasis on self-
advocacy and self-determination; greater emphasis on 
dropout prevention.

• Chapter 7: New Featured Teacher (Katelyn Johnson, Salt 
Lake City, Utah); new feature on behavioral skills train-
ing for job/employment skills; enhanced discussion of 
the importance of distinguishing evidence-based prac-
tices for children with autism from fads and unproven 
treatments.

• Chapter 8: New Featured Teacher (Emily Pickard, 
Lewes, Delaware); new content on self-advocacy; in-
creased emphasis on visual supports.

• Chapter 9: New Teaching & Learning box on supporting 
children with cochlear implants in inclusive classrooms; 
featured teacher recommendations for transitioning el-
ementary students to middle school.

• Chapter 10: Greater emphasis on assistive technology, 
including new feature box for promoting students’ inde-
pendence with high-tech tools.

• Chapter 11: More emphasis on assistive technology, in-
cluding high-tech tools for time, productivity, and medi-
cation self-management; reordered ADHD treatment 
section to focus on behavioral interventions before phar-
macological interventions; added specific mention of 
children with health impairments (i.e., those with com-
promised immune systems) needing special attention in 
times of pandemic.

• Chapter 12: New video and content from Featured 
Teacher (Carey Creech-Galloway, Clark County, 
Kentucky); updated Teaching & Learning box on peer 
helpers with video and suggestions from Featured 
Teacher Carey; additional discussion of community-
based instruction (featuring video and suggestions from 
Featured Teacher).

• Chapter 13: Expanded section on mentoring programs 
for gifted students; expanded discussion of the chal-
lenges gifted girls face; increased emphasis on differen-
tiation outside the classroom.

• Chapter 14: Expanded section on peer-mediated inter-
ventions; discussion of the importance of classroom jobs 
for preschoolers and implementation suggestions from 
Featured Teacher Mark Fraley.

• Chapter 15: New Featured Teacher (Michael Craig, 
Detroit, Michigan); section on teaching reading at the 
secondary level; content on school-based enterprises 
(including suggestions from Featured Teacher Michael); 
removed sections on residential placements and sup-
ported employment models; increased emphasis on 
evidence-based predictors and practices for secondary 
transition.

Pedagogical Features
FEATURED TEACHER CONTRIBUTIONS The story of special 
education is written every day by teachers working in a vari-
ety of settings. Fifteen of these exceptional teachers share 
their stories in these pages. These highly skilled and dedi-
cated educators use research-based instructional strategies 
to promote their students’ achievement and successful tran-
sition to adulthood.

Featured Teacher Essays. Each chapter opens with a first-
person essay describing the joys, challenges, and realities 
of teaching exceptional children. Drawn from urban, sub-
urban, and rural school districts across the country, the 15 
Featured Teachers share personal wisdom gathered from 
their experiences teaching exceptional children in a variety 
of school settings. For example, Keisha Whitfield (Gahanna, 
Ohio) describes how she and her colleagues collaborate to 
meet students’ individual needs; Joshua Hoppe (Wai’anae, 
Hawaii) tells what he has learned about respecting the cul-
tural and linguistic diversity of his students and their fami-
lies; Amaris Johnson (New York City) explains how she uses 
schema-based instruction to teach strategies for solving 
math problems; Katelyn Johnson (Salt Lake City, Utah) de-
tails how to construct and use independent task materials for 
preschoolers with autism; Jennifer Sheffield (Bowling Green, 
Kentucky) discusses how open-ended learning opportuni-
ties motivate her gifted students; and Michael Craig (Detroit, 
Michigan) explains how a school-based enterprise provides 
a service to the community while building students’ skills 
for successful transition to adult life.

412 Chapter 14 Early Childhood Special Education

Featured Teacher
Mark Fraley
Skyway Elementary School
Vallivue School District • Caldwell, ID
I teach 22 preschoolers who have been found eligible to 
receive special education services following a process that 
involves a child find screening, a consent to assess, an 
evaluation report, and eligibility determination. Each of my students falls into one of 
the disability categories, most often developmental delay or language impairment. I 
do have students who are on the autism spectrum and several who have multiple dis-
abilities. I work alongside a terrific team composed of two educational assistants, a 
speech-language therapist, a school psychologist, an occupational therapist, a physi-
cal therapist, and supportive administrators. The way we work together as a team 
helps us keep student needs always at the forefront.

On a typical school day, we start off with reviewing our daily routine so students 
are aware of the activities and how the day will proceed. Having a structured routine 
is very beneficial for young children; predictability limits anxiety and brings a level 
of reassurance that helps them thrive in the classroom. For students who are on the 
autism spectrum, we provide a visual schedule that enables them to make success-
ful transitions. In planning the day, I consider striking a balance between teacher-led 
and child-led activities, high energy versus quiet listening, and highly motivating work 
versus a less preferred type of work. I look for my students to participate fully and 
implement accommodations as needed.

Collaborating with families is critical for student success. I make my classroom 
a welcoming place from day one by inviting the families to participate in volunteer 
opportunities and visits. Upon arrival at school, we talk with families and see how 
their children’s day has started. Did they sleep well? Did they eat a good breakfast? 
Are they in a good mood? Significant communication delays prevent many of my 
students from providing a satisfactory answer when their parents ask, “What did you 
do in school today?” To help with that, I create take-home sheets by importing the 
day’s photos from my digital camera to my classroom computer, pasting a few of 
the most telling shots on a PowerPoint, and making copies on a printer in the school 
work office.

I take countless pictures during the school year. These photos are a powerful, 
 effective form of communication that lets parents and families see what their children 
do in school. I get so excited when seeing families celebrate their children’s progress, 
when they begin seeing new possibilities that were originally crushed with a diagnosis 
or a traumatic event.

Education,  Teaching 
 Credentials, and 
 Experience

• B.S., physical education, 
MidAmerica Nazarene Univer-
sity, 1999

• M.Ed., early childhood special 
education, University of Kan-
sas, 2003

• Idaho State, professional 
teaching certificate, special 
education, pre K–3

• 16 years as an early childhood 
special education teacher 
and 2 years of paraprofes-
sional work in a self-contained 
special education preschool 
classroom
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Content Extension 14.1
April 15, 2015Exercise Study: Focus on Yoga

This week we have been reading
yoga books and some
Poses. The students have been

ask to do more
their

favorite pose is.  

Look at what we built! Tree pose

Book of the week:

My Daddy Is a 
Pretzel 

and Ill. S. Fatus

Is this yoga?  Look at the 
balance demonstrated 
here!

Example of Featured Teacher 
Mark’s take-home sheets.
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Content Extensions. The special educators featured in 
this text provide examples of actual materials used in their 
classrooms. These artifacts are practical tools for planning 
instruction, arranging learning environments, collecting 
data, engaging learners, and collaborating with families. 
Additional Content Extensions include essays and other 
supplemental resources that enable readers to deepen their 
understanding of various topics.

Chapter 14 Early Childhood Special Education 435

Use Child-Centered Teaching Tactics
Children learn by playing. If a child is on the floor playing with 
building blocks, I sit on the floor and simply join her. This shows I 
value her as a person and respect what she has to say or contrib-
ute. When I am at the student’s level, I follow her lead. By allowing 
students to self-direct their learning to a certain degree, it is easy 
to find what they are interested in and plan activities that incor-
porate these things. The following tips can help increase student 
learning and enjoyment during child-centered activities.

• Give students choices. I use a choice board that contains 
photos of each learning center and Velcro-backed pictures of the students. Each child sticks 
his picture next to the center of his choice.

• Don’t ask too many questions during play. Asking questions is not only intrusive to play 
but also changes my role from play partner to test giver. How much fun is it to play with a 
test giver? Not much! Instead, I’ll make comments like a sports broadcaster: “I see you are 
building a green tower with long rectangle blocks. It is very tall!”

• Let students make and learn from their mistakes. I used to get upset when my students 
responded incorrectly or took too long to complete a task. I have to remember that young 
children, especially those with developmental disabilities, need many, many opportunities 
to master a skill. Allowing room for mistakes gives them a chance to try another strategy or 
method. It is fun as a teacher to make a mistake in front of students, such as trying to put the 
wrong lid on a bin during clean-up. Your students will see this and step in to help or guide 
you as you have taught them through problem solving. Making mistakes can also encourage 
more communication opportunities as they will need to request items or identify the problem.

Create an Organized and Predictable Environment

Preschool classrooms are busy places with many activities occurring simultaneously through-
out the day. Posting your plans and intentions reduces the chance of conflicts with staff or 
parents over misunderstandings of who was supposed to be doing what, with whom, and 
when. When a conflict occurs or if there is breakdown in the way services are delivered, 
posted schedules can be a reference tool to review and troubleshoot.

• Create a master activity schedule. The master schedule shows what activities everyone 
in your classroom, professionals and children, should be doing during each time period of 
the day. One matrix hanging on my classroom wall indicates the roles that all members of 
the teaching team—my instructional assistants, the speech-language pathologist, physical 
therapists, and occupational therapists—are to assume throughout the day (e.g., lead 
teacher, collector of child performance data). Another matrix makes it easy for parents and 
classroom volunteers to quickly see what’s going on and how they might help.

 

ADVICE FROM THE FEATURED TEACHER  by Mark Fraley
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Advice from the Featured Teacher. Each chapter ends with 
practical tips for enhancing student learning and avoiding 
common pitfalls in the classroom. Suggestions cover a wide 
range of topics, such as organizing your classroom; learn-
ing about and respecting students’ cultures; successful co-
teaching; collaborating with families; handling paperwork; 
minimizing stress; and celebrating each student’s accom-
plishments, no matter how small.

Transition: Next Year Is Now boxes address special edu-
cation’s ultimate goal—preparing students for successful 
 transition to adulthood. These features present a range of 
strategies for effective transition-focused instruction for 

students across ages, skill levels, and abilities. Topics in-
clude teaching “soft skills” for employment (Chapter  4); 
teaching learning strategies for transitioning to  college 
(Chapter 5); preventing school dropout (Chapter 6); teaching 
self- advocacy to students with communication  challenges 
(Chapter 8); teaching students with visual impairments to 
use technology for independence (Chapter 10); and imple-
menting classroom jobs for preschoolers (Chapter 14).

In Chapter 1’s Transition: Next Year Is Now box, readers 
will meet Tyler Lewis, a young man with autism spectrum 
disorder. Tyler describes his experiences in videos of him-
self as a fourth grader, a ninth grader, and an adult with a 
full-time job. Tyler continues his story in a series of captivat-
ing videos presented in Chapters 3, 7, and 15. Tyler and his 
father discuss some of the challenges posed by autism and 
how school achievement and successful transition depend 
upon high expectations and the understanding that disabil-
ity does not mean inability. Tyler’s story is a powerful testa-
ment to what can be accomplished when students, teachers, 
and families work together.

Featured Teacher  Jennifer 
Sheffield’s PBL activity on 
sustainable food  production.

Content Extension 13.3
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Emphasis on Research-Based 
Practices
Good instruction provided by skilled teachers is the 
 foundation of special education. In every chapter, Teaching 
& Learning features and video examples illustrate a wide 
range of evidence-based teaching practices. Additionally, 
High-Leverage Practices recommended by the Council for 
Exceptional Children are highlighted throughout the text.

Teaching & Learning Boxes. Each strategy described in 
the Teaching & Learning features is classroom tested and sup-
ported by scientific research documenting its effectiveness. A 
complete list of all the Teaching & Learning features is found 
on page xviii. Here is a sampling of the topics covered:

• It’s Good to Go Fast! Fluency-Building Promotes Student 
Achievement (Chapter 1)

• Guided Notes: Helping All Students Succeed in the 
General Education Curriculum (Chapter 5)

• Behavior Traps: Turning Obsessions to Motivational 
Gold (Chapter 7)

• Supporting Children with Cochlear Implants in 
Inclusive Classrooms (Chapter 9)

• Peer Helpers: Including Students with Severe Disabilities 
(Chapter 12)

High-Leverage Practices (HLPs). Throughout this text, 
 margin notes with this symbol  alert readers to  High- Leverage 
Practices (HLPs) identified by the Council for Exceptional 
Children (CEC) and the Collaboration for Effective Educator 
Development, Accountability, and Reform (CEEDAR) Center. 
HLPs are 22 practices and priorities focusing on collabora-
tion, assessment, instruction, and social/emotional behaviors. 
 Examples include the following: HLP 3 Collaborate with families 
to support student learning and secure needed services. HLP 6 Use 
student assessment data, analyze instructional practices, and make 
necessary adjustments that improve student outcomes. HLP 7 Pro-
vide a consistent, organized, respectful learning environment. HLP 
18 Use strategies to promote active student engagement.

Pearson eText, Learning Management 
System (LMS)-Compatible 
Assessment Bank, and Other 
Instructor Resources
The Pearson eText is a simple-to-use, mobile-optimized, 
personalized reading experience. It allows you to easily 
highlight, take notes, and review key vocabulary all in one 
place—even when offline. Seamlessly integrated videos and 
other rich media will engage you and give access to the help 
you need, when you need it. To gain access or to sign in to 
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Transition: Next Year Is Now
Every Teacher Is a Transition Teacher
Although increasing numbers of special education students are leaving high school for college 
or a job, a place to live on their own, and friends with whom to share recreation and leisure  
activities in the community, such positive outcomes elude far too many young adults with  
disabilities. Special education cannot be satisfied with improving students’ achievement on 
classroom-based measures only. We must work equally hard to ensure that the education 
students receive during their school years prepares them to cope with and enjoy the multifac-
eted demands and opportunities of adulthood.

To achieve optimal outcomes for a student’s independence and quality of life, transition 
planning and implementation must begin early and continue throughout elementary, middle, 
and high school. From preschool through the last year of high school, every teacher in a 
child’s life can be a positive force for accomplishing ambitious long-term transition goals.

Meet Tyler Lewis: A Special Education Success Story
Let us introduce you to Tyler Lewis, a young man with autism who describes his experiences with 
school and work life in a series of videos. In elementary school, Tyler made friends, participated in 
extracurricular activities, and discovered his love for dancing and maps. In high school, Tyler was 
fully included in regular education classes, developed social skills and self-confidence singing in 
the choir, and began exploring vocational interests. Today, Tyler works full time at Kroger, a job 
he’s held since graduating from high school. This retrospective of Tyler illustrates what effective 
transition looks like.

Tyler grew into a self-determined 24-year-old man who gets himself to work independently, 
leads the store safety team, and asks for help when he needs it. Tyler’s father says he’s an “ut-
terly reliable, independent, and affectionate adult.” The quality of life Tyler experiences today is 
the joint product of his own hard work and that of his teachers, specialists, and family members 
all striving for the same goals with skill, passion, and persistence throughout his school years.

Transition goals must emphasize self-advocacy and self-determination so that students 
are equipped to access what they need in all aspects of life, make responsible decisions, and 
reap the rewards of their accomplishments—now and in the future. Indeed, today’s lessons 
are for the learner’s benefit tomorrow; not only tomorrow, but next year’s tomorrow and all the 
tomorrows in all of the years to come.

Each chapter in this text includes a “Transition: Next Year Is Now” box focusing on intervention 
strategies and supports that address a variety of transition needs across ages and exceptionali-
ties. Topics include culturally responsive transition planning (Chapter 3), college success strate-
gies ( Chapter 5), dropout prevention (Chapter 6), self-advocacy (Chapter 8), friendship building 
(Chapter 9), self-management technology (Chapter 11), and even classroom jobs for preschoolers 
(Chapter 14).

As you continue reading this book, consider how you—and every teacher—can be a transi-
tion teacher.

Pearson eText
Video Example 1.8
Tyler in fourth grade.

Pearson eText
Video Example 1.9
Tyler as a high school freshman.

Pearson eText
Video Example 1.10
Tyler as a young adult.
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What Is Fluency and Why Does It Matter? Fluency is the combination of accuracy and 
speed that characterizes highly skilled performance. Although accuracy, typically in the form 
of percent correct, is commonly used to assess student performance, fluency gives a more 
complete picture. Whereas two students might each complete a page of math problems with 
100% accuracy, the one who finishes in 2 minutes is much more accomplished than the one 
who needs 7 minutes to solve the same problems. Fluent students perform skills automatically, 
without hesitations, as if by second nature.

Fluency has important functional implications. Many skills used every day must be performed 
at a certain rate or speed. A student who needs 5 minutes to read the directions on a worksheet 
that his classmates read in 1 minute may not be able to finish the task in the time allotted.

Students who are fluent with a particular skill are likely to exhibit (Stocker et al., 2019):

• Better retention. The ability to use the skill or knowledge at a later point in time.
• Greater endurance. The ability to stay engaged in the task for longer periods of time. Flu-

ent performers are also less likely to be distracted by minor events in the environment.
• Improved application and generalization. The ability to apply new skills in novel situations. 

Students fluent with component skills (e.g., multiplication facts and subtraction) may 
learn composite skills (e.g., long division) more quickly.

Pearson eText
Video Example 1.6
Use fluency practice to 
improve students’ skills while 
building their confidence 
and a supportive classroom 
community.

It’s Good to Go Fast! Fluency Building Promotes Student 
Achievement

TEACHING & LEARNING

How Can I Promote Fluency? The three 
 fluency-building techniques described next 
can be teacher-directed, peer-managed, or in-
dependent approaches.

Repeated Reading. With repeated read-
ing, the student orally reads the same pas-
sage, usually three to five times per session 
and/or until a predetermined goal is met (e.g., 
100 words per minute). With each successive 
reading, the student self-graphs and tries to 
increase the number of words read correctly 
per minute. When the student achieves the 
fluency criterion on a given passage, the 
teacher introduces a new, perhaps slightly 
more advanced, passage. Numerous studies 
show repeated reading improves oral  reading 
fluency for elementary, middle, and second-

ary students with and without disabilities (Alber-Morgan et al., 2007; Kostewicz & Kubina, 
2011; Lee & Yoon, 2017; Tam et al., 2006; Yurick et al., 2006).

Timed Practice Trials. Giving students the opportunity to perform a skill as many times as they 
can in a brief period is an excellent way to build fluency. Practice in the form of 1-minute timings 
helps students with and without disabilities achieve fluency with a wide range of academic (e.g., 
math facts), vocational (e.g., assembling tasks), and other skills (Fishley et al., 2012; Greene et 
al., 2018; Ramey et al., 2016).

SAFMEDS. Say All Fast a Minute Each Day Shuffled (SAFMEDS) consists of a deck of cards 
with a question, vocabulary term, or problem on one side of each card and the answer on the 
other. A student answers as many items in the deck as he can in 1 minute. The student looks at 
the question or problem, states the answer, flips the card over to reveal the correct answer, and 

HLP20 Provide 
intensive instruction.
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your Pearson eText, visit https://www.pearson.com/pear-
son-etext. Features include:

• Video Examples Each chapter includes Video Examples 
illustrating principles or concepts aligned pedagogically 
with the chapter. Here’s a sampling of the 114 videos 
embedded within the Twelfth Edition:
• Video Example 2.4—Featured Teacher Keisha cre-

ates vision boards to help students prepare for IEP 
meetings.

• Video Example 5.6—Direct Instruction gives children 
a strong foundation in reading, which makes every-
thing in class more enjoyable.

• Video Example 6.5—Students of all ages and skill 
levels benefit from clear expectations and consistent 
daily routines.

• Video Example 9.6—Deaf students describe how they 
want their teachers to act in the classroom.

• Video Example 12.7—Featured Teacher Carey and a 
student explain and demonstrate classroom routines 
and motivation system.

• IRIS Center Modules IRIS Center modules, headquar-
tered at Vanderbilt University, are interactive online 
learning modules that describe strategies shown to 
be effective in teaching students with disabilities. In 
Chapter 10, readers will have an opportunity to use an 
IRIS module to learn how to set up a classroom to sup-
port students with visual impairments.

• Interactive Glossary All key terms in the eText are 
bolded and provide instant access to full glossary defini-
tions, allowing you to quickly build your professional 
vocabulary as you are reading.

LMS-Compatible Assessment Bank
With this new edition, all assessment types—quizzes, ap-
plication exercises, and chapter tests—are included in LMS-
compatible banks for the following learning management 
systems: Blackboard (978-0-13-734675-2), Canvas (978-0-13-
734681-3), D2L (978-0-13-734683-7), and Moodle (978-0-13-
734679-0). These packaged files allow maximum flexibility 
for instructors when it comes to importing, assigning, and 
grading. Assessment types include:

• Learning Outcome Quizzes Each chapter learning 
outcome is the focus of a Learning Outcome Quiz that is 
available for instructors to assign through their learn-
ing management system. Learning outcomes identify 
chapter content that is most important for learners and 
serve as the organizational framework for each chapter. 
The higher order, multiple choice questions in each quiz 
will measure your understanding of chapter content, 
guide the expectations for your learning, and inform 
the accountability and the applications of your new 
knowledge. When used in the LMS environment, these 
multiple choice questions are automatically graded and 
include feedback for the correct answer and for each dis-
tractor to help guide students’ learning.

• Application Exercises Each chapter provides op-
portunities to apply what you have learned through 
Application Exercises. These exercises have a short- 
answer format based on Pearson eText Video 
Examples, written cases, and scenarios. They provide 
students with active learning experiences with text 
content through (1) analysis, examining the complexi-
ties of teaching and learning processes; (2) application, 
considering how concepts and strategies are put into 
practice; and (3) ref lection, thinking critically about 
these classroom processes. When used in the LMS 
environment, a model response written by experts is 
provided after you submit the exercise. This feedback 
helps guide your learning and can assist your instruc-
tor in grading.

Examples of the 45 Application Exercises developed for 
the Twelfth Edition are as follows:

• Application Exercise 1.1 Writing Measurable 
Learning Objectives—Readers identify missing or 
poorly written components in learning objectives and 
rewrite the objectives to add or improve the missing 
or poorly written component.

• Application Exercise 3.1 Engaging Parents 
Effectively—After reading a case about a parent–
teacher conference, readers are asked to identify 
statements an “arguer” might say to parents and to 
provide what a skilled dialoguer might say instead.

• Application Exercise 6.1 Helping Kids Stay in 
School—After watching a video of a secondary stu-
dent with emotional or behavioral disorders, readers 
are asked to identify what supports were in place for 
the student and what additional supports they would 
recommend as a member of the student’s IEP team.

• Application Exercise 12.2 Community-Based 
Instruction—After reading a case about a high 
school student with a traumatic brain injury, readers 
are asked how they would plan community-based in-
struction to align with the student’s IEP goals.

• Chapter Tests Suggested test items are provided for 
each chapter and include questions in various formats: 
true/false, multiple choice, and short answer/essay. 
When used in the LMS environment, true/false and 
multiple choice questions are automatically graded, 
and model responses are provided for short-answer and 
essay questions.

Instructor’s Manual (978-0-13-575599-0)
The Instructor’s Manual is provided as a Word document 
and includes resources to assist professors in planning their 
course. These resources consist of chapter overviews, learn-
ing outcomes, guidance for using available PowerPoint® 
slides to promote concept development, questions for 
discussion, supplemental teaching suggestions, and 
worksheets.

https://www.pearson.com/pearson-etext
https://www.pearson.com/pearson-etext
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PowerPoint® Slides (978-0-13-575594-5)
PowerPoint® slides are provided for each chapter; they high-
light key concepts and summarize the content of the text to 
make it more meaningful for students. Often, these slides 
also include questions and problems designed to stimu-
late discussion and to encourage students to elaborate and 
deepen their understanding of chapter topics.

Note: All instructor resources—the LMS-compatible as-
sessment bank, the Instructor’s Manual, and the PowerPoint 
slides—are available for download at www.pearsonhigh-
ered.com. Use one of the following methods:

• From the main page, use the search function to look 
up the lead author (i.e., Heward) or the title (i.e., 
Exceptional Children). Select the desired search result, 
then access the “Resources” tab to view and download 
all available resources.

• From the main page, use the search function to look up 
the ISBN (provided above) of the specific instructor re-
source you would like to download. When the product 
page loads, access the “Downloadable Resources” tab.

www.pearsonhighered
www.pearsonhighered
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Prologue

A Personal View of Special Education
OUR PRIMARY GOAL IN WRITING THIS BOOK is to provide tomorrow’s educators with 
information and tools to improve the lives of individuals with exceptionalities. In pursuit of 
that goal, we have described the history, practices, advances, challenges, and opportunities 
that make up the complex and dynamic field of special education in as clear, current, 
and accurate a manner as possible. This is easier said than done: Authors’ descriptions of 
anything they hold dear are influenced by personal views. Because our personal beliefs and 
assumptions about special education—which are by no means unique, but neither are they 
held by everyone in the field—affect both the substance and the tone of this book, we believe 
we owe you, the reader, an explicit summary of those views. So, here are 10 assumptions 
that underlie and guide our efforts to understand, contribute to, and convey the field of 
special education.

People with disabilities have a fundamental right to live and participate in the same settings 
and programs—in school, at home, in the workplace, and in the community—as do people 
without disabilities. That is, children and adults with disabilities should, to the greatest 
extent possible, learn, live, work, and play alongside people without disabilities. People with 
disabilities and those without have a great deal to contribute to one another and to society. 
We cannot do that without regular, meaningful interactions in shared environments. 

People with disabilities have the right to self-determination. Special educators have 
no more important teaching task than that of helping students with disabilities learn 
how to increase autonomy over their own lives. Teaching students with disabilities self-
determination and self-advocacy skills should be a primary goal for all special educators. 

Special education must expand the effectiveness of its early identification and prevention 
efforts. When a disability or a condition that places a child at risk for a disability is detected 
early, the chance of lessening its impact (or preventing it altogether) is greater. Significant 
strides have been made in the early detection of physical disabilities, sensory impairments, 
and developmental delays in infants and preschoolers. An approach called multi-tiered system 
of support (MTSS), which you will read about in this edition, is improving the field’s ability 
to identify and prevent less visible disabilities, such as learning disabilities and emotional or 
behavioral disorders.

Special education must do a better job of helping students with disabilities transition from 
school to adult life. Although increasing numbers of students with disabilities are leaving 
high school for college or a job, a place to live on their own, and friends with whom to share 
recreation and leisure activities in the community, these positive outcomes still elude far too 
many young adults with disabilities. Special education cannot be satisfied with improving 
students’ performance on classroom-based measures only. We must work equally hard 
to ensure the education students receive during their school years prepares them to cope 
with and enjoy the demands and opportunities of adulthood. We feel so strongly about 
special education’s imperative to improve postschool outcomes that we have added a new 
feature to each chapter in this edition. Its title, Transition: Next Year Is Now, underscores the 
importance of transition-focused instruction for students with disabilities, no matter their 
age or disability.
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Special education must continue to improve its cultural competence and promote social 
justice. As we write this prologue, our nation is grappling with many social issues—a 
pandemic, economic inequality, use of deadly force by the police, climate change—that 
disproportionately affect people with disabilities and people of color. We believe teachers—
and special educators, in particular—are well positioned to help address these challenges. 
Educators should see themselves as global citizens, equipped with evidence-based tools to 
right wrongs. We should ask ourselves every day, what am I doing to fight racism, to celebrate 
each child’s strengths and intersectional identities, to teach children of color effectively, 
to welcome all families, to disrupt the school-to-prison pipeline, to promote health and 
environmental sustainability, to make the world a more just place? Special educators, like 
the featured teachers you’ll meet in this edition, are the world’s best teachers. They know 
how to identify a problem, set an ambitious goal, and work systematically toward reaching 
that goal. Let’s get to it!

School and family partnerships enhance the meaningfulness and the effectiveness of 
special education. Professionals have too long ignored the needs of parents and families 
of exceptional children, often treating them as patients, clients, or even adversaries instead 
of realizing they are partners with the same goals. Some special educators have given the 
impression (and, worse, believed it to be true) that parents are there to serve professionals, 
when in fact the opposite is more correct. Parents are a child’s first—and, in many ways, 
best—teachers. Learning to work effectively with parents and families is one of the most 
important skills a special educator can acquire.

The work of special educators is most effective when supplemented by the knowledge 
and services of all the helping professions. It is foolish for special educators to argue over 
territorial rights when more can be accomplished for our students when we work together 
within an interdisciplinary team that includes our colleagues in medical and health services, 
behavior analysis, counseling, social services, and vocational rehabilitation.
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All students have the right to an effective education. An educator’s primary responsibility is 
designing and implementing instruction that helps students learn useful academic, social, 
vocational, and personal skills. These skills are the same ones that influence the quality of our 
own lives: working effectively and efficiently at our jobs, being productive members of our 
communities, maintaining a comfortable lifestyle in our homes, communicating with our friends 
and family, and using our leisure time meaningfully and enjoyably. Instruction is ultimately 
effective when it helps students acquire and maintain positive lifestyle changes. To put it another 
way, the proof of the process is in the product. Therefore, . . .

Teachers must demand effectiveness from the curriculum materials and instructional tools 
they use. For many years, conventional wisdom has fostered the belief, still held by some, 
that teaching children with disabilities requires unending patience. We believe this notion 
does a great disservice to students with exceptionalities and to the educators—both special 
and general education teachers—who teach them. A teacher should not wait patiently for an 
exceptional student to learn, attributing lack of progress to some inherent attribute or faulty 
process within the child, such as intellectual disability, learning disability, attention-deficit/
hyperactivity disorder, or emotional disturbance. Instead, the teacher should implement 
evidence-based practices and use direct and frequent measures of the student’s performance 
as the primary guide for modifying those methods as needed to improve their effectiveness. 
This, we believe, is the real work of the special educator. Numerous examples of instructional 
strategies and tactics demonstrated to be effective through rigorous scientific research are 
described and illustrated throughout this text. Although you will not know everything you 
need to know to teach exceptional children after reading this or any other introductory text, 
you will gain an appreciation for the importance of explicit, systematic instruction and an 
understanding of the kinds of teaching skills a competent special educator must have. And 
finally, we believe . . .

The future for people with disabilities holds great promise. Special education has only begun 
to discover the myriad ways to improve teaching, increase learning, prevent and minimize 
conditions that cause and exacerbate the effects of disabilities, encourage acceptance, and 
use technology to compensate for the effects of disabilities. Although we make no specific 
predictions for the future, we are certain that we have not come as far as we can in learning 
how to help exceptional children and adults build and enjoy fuller, more independent lives 
in the school, home, workplace, and community.



Chapter 1

The Purpose and Promise 
of Special Education

 Learning Outcomes

After reading this chapter and completing the embedded activities, you should be able to

 1.1 Distinguish among the following terms: 
impairment, disability, handicap, and at risk.

 1.2 Identify the percentage of school-age children 
served in special education by disability 
category and explain the advantages and 
disadvantages of disability labels.

 1.3 Explain why laws governing the education of 
exceptional children are needed and identify 
key court cases and federal legislation that have 

led to mandates for a free appropriate public 
education for children with disabilities.

 1.4 Define and give an example of each of the three 
types of intervention—preventive, remedial, 
and compensatory.

 1.5 Describe the defining dimensions of special 
education and identify several challenges 
facing the field of special education.
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